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[bookmark: _Toc302636686]Overview
[bookmark: _Toc302636687]NCVER PhD top-up scholarships 
The National Centre for Vocational Education Research (NCVER) is a not-for-profit company owned by the Commonwealth, state and territory ministers responsible for training. It is responsible for collecting, managing, analysing, evaluating and communicating research and statistics about vocational education and training (VET).
NCVER's vision is to contribute to improvement in Australia’s education and training system by ensuring that policy and practice can be based on sound evidence. Its mission is to be Australia's leading provider of high-quality, independent information on VET to governments, the education sector, industry, and the community.
NCVER is also committed to building research capacity in the VET sector by: 
attracting experienced researchers from outside the sector 
encouraging early career researchers 
supporting people in the sector to undertake research. 
In order to encourage early career researchers, NCVER is offering several PhD top-up scholarships to candidates beginning their post-graduate degree in 2012. The aim of the top-up scholarships is to attract high quality students, from disciplines such as economics and the social sciences, to do research in fields relevant to NCVER’s remit. The research should endeavour to inform policy and practice in tertiary education and training, in particular the labour market and social outcomes from post-compulsory education. We are inviting applications from students who expect to obtain a primary scholarship, such as an Australian Postgraduate Award (APA) or equivalent, and whose PhD research aligns with the national research priorities for tertiary education and training. 




[bookmark: _Toc302636688][bookmark: _Toc296497393]Top-up scholarship details
[bookmark: _Toc302636689]Eligibility
Must be enrolled, or finalising enrolment, in a full-time PhD research degree commencing in 2012 at any accredited Australian university.
Must be successful in obtaining a primary scholarship such as an Australian Postgraduate Award (APA) or equivalent.
The PhD research project must be in accordance with the national research priorities (Appendix A). 
Applicants must have a qualified supervisor to oversee the project.
[bookmark: _Toc302636690]Stipend and tenure of NCVER PhD top-up scholarships
Top-up scholarships are valued at an annual rate of $5000 for three years (from initial enrolment in the PhD).
The top-up scholarship will be renewed each year subject to satisfactory progress.
The top-up scholarship will cease upon submission of the thesis for a Doctorate or when the award expires, whichever is the earlier.
[bookmark: _Toc302636691]Application deadline
Applications close 20 December, 2011.
Applicants will be notified of the outcome by 29 February, 2012.
[bookmark: _Toc302636692]The selection process
Applications will be assessed by the NCVER scholarship committee against criteria including:
quality of the research proposed and relevance to the national research priorities for tertiary education and training 
academic record
referee reports
suitability of the supervisor.
[bookmark: _Toc302636693]Conditions of the award
The recipient must comply with the conditions of award stipulated in their primary scholarship. The recipient is also expected to follow the policy and protocols of the administering institution.
As a condition of award, the recipient will:
Submit to NCVER an annual progress report within one year of commencement and then each twelve months. This can be the same as that provided to the university and must be endorsed by the primary supervisor.
Acknowledge NCVER’s support in publications and presentations related to the project, and provide copies of publications and proceedings to NCVER.
Deliver at least one presentation at NCVER’s No Frills conference on outcomes of the research during the course of the study. NCVER will cover travel and accommodation costs.
Inform NCVER regarding media coverage of the research.
Supply a bound copy and an electronic copy of the final approved version of their thesis to NCVER. The thesis will be catalogued in VOCED+.
[bookmark: _Toc302636694]Financial administration
The total annual stipend will be paid to the administering institution at the beginning of each year of study. Payments will be made to the recipient as a regular stipend, in line with those made available through the student’s main scholarship.
The student is responsible for obtaining any tax exemption or advice.
[bookmark: _Toc302636695]Termination of a top-up scholarship
The top-up scholarship will be terminated or suspended at the discretion of NCVER if:
the full scholarship is terminated for any reason
the candidate ceases to be a full time student
the candidate does not resume study at the conclusion of a period of deferment, or does not make arrangements to extend a current period of deferment
it is determined that the research for which the scholarship is approved is not being carried out:
· with competence, diligence, scientific honesty and with appropriate ethics clearances
· in accordance with the conditions of the award
· on the grounds of permanent incapacity or illness, and no alternative arrangements can be made for the continuation of the PhD. 
When a top-up scholarship terminates for any circumstances, any unexpended funds shall be returned to NCVER.



[bookmark: _Toc302636696]Application
The application for an NCVER PhD top-up scholarship should contain:
a completed application form which includes a summary of the proposed research, how it relates to at least one of the national research priorities for tertiary education and training (see Appendix A) and why the research topic is interesting and relevant to NCVER’s remit
evidence of enrolment in a full-time PhD
evidence of acceptance of a primary scholarship—an Australian Postgraduate Award (APA) or equivalent
details of the supervisor/s
the applicant’s curriculum vitae
referee reports.
[bookmark: _Toc302636697]Submission details
Applications are to be submitted electronically via email to: tabatha.griffin@ncver.edu.au
NCVER will acknowledge receipt of applications by 22 December, 2011. If applicants have not received acknowledgement by this date they should contact NCVER immediately. It is the responsibility of the applicant to ensure their application has been received by NCVER.
[bookmark: _Toc302636698]Timelines for the application and funding process
	Top-up scholarship funding round opens
	October 2011

	Top-up scholarship funding round closes
	COB 20 December, 2011

	Notification of outcome
	By 29 February, 2012

	Contract with administering university issued
	By 30 March, 2012

	Payment of year one funds to administering university
	Within 30 days of agreement



[bookmark: _Toc302636699]Enquiries
If you have any questions in relation to the top-up scholarships or application process please contact:
Dr Tabatha Griffin
Senior Research Officer
Research Management Branch
NCVER
Level 11
33 King William Street
ADELAIDE  SA  5000
Email: tabatha.griffin@ncver.edu.au
Tel: 	08 8230 8431
Fax:	08 8211 9569
[bookmark: _Toc302636700]
Appendix
[bookmark: _Toc302636701]National research priorities for tertiary education and training, 2011 – 2013
The 2011 – 2013 research priorities encompass the ‘tertiary sector’ comprising VET, adult and community education (ACE), higher education and learning in the workplace. The first three priorities in particular allow for research encompassing the broad notion of tertiary education and training, while the last two priorities retain VET as the primary focus.
The five research priorities are described below, along with a list of fundamental concepts that emerged through the development of the research priorities. It is likely that some specific research issues will span more than one of the research priority areas. In addition, a sixth area of interest was highlighted during the development of the research priorities; namely, the importance of building an evidence base that is underpinned by good quality data.
For 2011 to 2013 the five research priority areas are:
[bookmark: _Toc139097400][bookmark: _Toc174083315][bookmark: _Toc174423570][bookmark: _Toc174443175][bookmark: _Toc174445943][bookmark: _Toc174448122][bookmark: _Toc174867071]Skills and productivity
[bookmark: _Toc139097401]To investigate how skills contribute to economic growth
The tertiary education and training sector has a role to play in improving productivity through skill development and enhancing employment by enabling individuals to gain or upgrade skills. Better matches are required between the skills individuals have or seek to acquire and those in demand by enterprises. It is important to ensure that individuals and employers get the highest return on their investment in education and training and that productivity is not constrained by skill shortages or lack of flexibility in skills training. From the point of view of productivity, it is necessary then that the labour market as a whole and all forms of provision, covering skills obtained at school, in VET, university and the workplace, is understood. Growing demands for higher-level cognitive and analytical skills, in addition to foundation skills, such as literacy and numeracy, and technical skills, means we need to know more about what generic skills are required and how these are imparted. 
	Fundamental concepts

	Skill utilisation, over-skilling and mismatch
Supply of skills—shortages and responsiveness of training
Role of skill sets and qualifications
Skills market
Match between education and training and occupational labour markets
Structure of the labour market and the role of education and training
Labour mobility
Generic vs technical skills
	Return to skills
Attrition
Workforce development and participation
Types of skills
Foundation, technical, employability, ‘green’
Return on investment
Role of enterprises in converting skills to productivity
Employment patterns


[bookmark: _Toc139097402]Structures in the tertiary education and training system
[bookmark: _Toc139097403]To examine the impact of policy, funding and market frameworks on the provision of education and training
The efficiency of the institutional structures in which education and training is delivered has a significant effect on the provision and acquisition of skills. Post-compulsory education is facing a period of restructure, one that begins with ministerial and advisory arrangements: the Ministerial Council for Tertiary Education and Employment has an explicit focus on both VET and higher education as well as on employment, and significant governance reforms are underway, including the introduction of a national regulator for the VET sector, eventually to be merged with the university regulator. Markets are also at work in the education and training sector. We need to understand these better to assist policy-makers to determine the extent of state regulation and to assist providers to offer high-quality services that realise good returns on investment to both individual learners and employers. This points to the need to examine funding models and also how consumers can get the best available information about the training system.
	Fundamental concepts

	Funding models
State vs private contributions and student entitlements
Quality assurance
Planning
Workforce planning and the role of industry
Training packages
	Markets and market structures
Governance and architecture
Regulation of registered training organisations
The cost of doing business
Contractual training arrangements
Provision of information


[bookmark: _Toc139097404]The contribution of education and training to social inclusion
[bookmark: _Toc139097405]To explore the reduction of disadvantage through education and training
Tertiary education and training plays a significant, but not singular, role in contributing to an inclusive society. The aim of this priority is to prompt thinking about the design of an education and training system which supports all learners to achieve their potential and to investigate how education and training can achieve good economic and social outcomes for disadvantaged groups. Understanding the motivations of individuals and the role of learning and qualifications in enhancing social mobility, creating opportunities and opening up pathways are key concerns. We also need to know more about the barriers to participation, completion and outcomes for disadvantaged learners. Importantly, there is a need to consider the capacity of the tertiary system to respond to the requirements of a range of individuals who experience disadvantage, or who are at risk of disengagement from learning and employment opportunities. How can tertiary education and training best cater to all individuals, build resilience in our youth and play its part in redressing social exclusion? Crucial here will be consistent definitions and appropriate measures.
	Fundamental concepts

	Defining disadvantage and appropriate measures 
Low socioeconomic status 
Disengagement
Reconceptualising equity
Individual motivations and nature of pathways
Institutional capacity to respond
Accommodating disadvantage
Incentives to reach ‘hard to reach’ learners
	Role of different learning environments 
Learning communities 
Social mobility and the role of qualifications
Youth at risk and scarring effects
Language, literacy and numeracy skills
Equity groups
For example, low socioeconomic status, youth, mature age, migrants, Indigenous, rural and remote, disability, gender


[bookmark: _Toc139097406]Learning and teaching
[bookmark: _Toc139097407]To understand how, why, where and when people learn 
The adult learner is at the heart of any education and training system, but we still do not know enough about their characteristics and motivation. What will work to engage and retain the modern learner? How do we convert information into knowledge? How do we encourage innovation and creative thinking? What effect does learning in cyberspace have on the social aspects of learning? The rapidly changing requirements of teaching and learning deserve analysis and reflection, especially as we continue to debate the merits of broad vocational education as opposed to more narrowly focused technical training. These new teaching and learning contexts have also served to intensify the spotlight on quality—of various teaching and learning models, assessment and reporting approaches and where learning occurs.
	Fundamental concepts

	Effective models of learning and impacts on the practitioner and the learner
Competency-based training
Knowledge acquisition
Mixed on-the-job, institutional trade training (apprenticeships and traineeships)
Work-based learning
Using technology in learning delivery (information and communication technology, e‑learning)
Informal and non-formal learning
Non/un-accredited learning
Applied learning
VET in Schools, ACE and VET in higher education
	Development of learning cultures
Quality
Outcomes
Assessment and recognition
Reporting
Completion and non-completion
Learner engagement and retention
Characteristics and motivations of the learner
Needs of specific learners
For example, youth, mature age, migrants, international students, Indigenous, rural and remote, disability


[bookmark: _Toc139097408]The place and role of VET
[bookmark: _Toc139097409]To consider VET’s role in the tertiary education sector, world of work and community
A perennial question for the VET sector is how it fits into the broader world—the post-compulsory education and training sector, the world of work and community. There are a number of aspects at play here, compounded by the necessity for VET to better define its role within a tertiary education context and within the various institutional elements of public, private and enterprise providers. The boundaries may be blurring but still need definition, as do the implications for VET of a renewed focus on equity and improved access to tertiary education for disadvantaged learners. How the sector copes with these emerging trends will depend upon its capacity to respond, adapt and renew itself. At the crux of the sector is the VET, and ACE, workforce: we need to know more about their dynamics and capabilities to meet, amongst a range of things, demands for imparting higher-level skills, to teach in a global education and labour market and to be involved in workforce development, design and learning on the job.
	Fundamental concepts

	Institutions
TAFE
Private registered training organisations
Enterprise registered training organisations
Adult and community education providers
Universities
Private higher education providers
Dual or multi-sector providers
Pathways, cross-sectoral delivery and articulation
Interface between sectors
Competition, collaboration and ‘who delivers what’
Thin markets and challenges in the regions
Internationalisation (impacts on domestic operations and learnings from offshore delivery)
	Responsiveness of VET providers
Supporting innovation
Impacts of fluctuations in the business cycle (labour market/small business/industry considerations)
Environmental, technological and demographic challenges
VET and ACE workforce
Recruitment and qualifications
Industry currency
Professional development in teaching, learning and assessment
Succession planning
Participation in research
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